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“Students can hit any target

they can see and will hold still.”
Rick Stiggins



Copyright 1997 Randy Glasbergen. www.glasbergen.com

“Class, I’'ve got a lot of material to cover,
so to save time I won’t be using vowels today.
Nw Its bgn, pls trn t pg 122.”




This must be a collective effort

No man is an island,

Entire of itself.

Each is a piece of the continent,
A part of the main.

Therefore, send not to know
For whom the bell tolls,
It tolls for thee.

John Donne, 1624




My Targets for This Session

¢ Understand the importance of the
DrOCess

¢ Know why each step Is integral in
developing standards literacy

¢ Look at how the Deconstruction Process
IS connected with the
Common Core State Standards




Common Core State Standards

c Fewer

c Clearer

Higher Rigor
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NO ONE SHOULD TEACH THE STANDARDS

We should be teaching all of the requisite content and
skills necessary for students to hit the target
iIndependently

The focus should be on student learning with an
emphasis on improving our instructional practice




Standards Literacy

8.Rl.4

Determine the meaning of words and phrases a:
they are used in a text, including figurative,
connotative, and technical meanings; analyze th
iImpact of specific word choices on meaning and
tone, including analogies or allusions to other
texts.




The Process

1. ldentify nouns and noun phrases to identify key concepts

8.Rl.4

Determine the meaning of words and phrases a:
they are used in a text, including figurative,
connotative, and technical meanings; analyze th
iImpact of specific word choices on meaning and
tone, including analogies or allusions to other

texts.




The Deconstruction Process

1. ldentify nouns and noun phrases to identify key concepts
Locate verbs to identify key target(s)

Place the targets into one or more Learning Target categories
Identify the Securely Held Content

Clarify terms that may lead to multiple interpretations

L A

Construct a list of skills that are essential to become proficient in
the identified standard

7. Determine that skills:
1. Are aligned to the Learning Target categories

2. Have the level of rigor necessary to meet the expectations of the
standard

8. Write a learning progression that reflects the sequential steps for
Introducing, developing, and reinforcing concepts and skills



Step 1

1. ldentify nouns and noun phrases to identify key concepts

8.RI1.4
meaning of words and phrases
figurative,
connotative technical meanings
word choices
tone, analogies)r allusions




Step 2

2. Locate verbs to identify key target(s)

8.Rl.4
Determine

analyze




Step 3

3. Place the targets into one or more Learning Target categories
A Knowledge

A Reasoning

A Demonstration (Performance)

A Products



Classifying Targets
Knowledge
Mastery of substantive subject content where mastery
iIncludes both knowing and understanding it.

Reasoning oy
The ability to use knowledge and understanding ti¥s

figure things out and solve problems.

Demonstration
The development of proficiency in doing something where it is the proces:

that is important such as playing a musical instrument, reading aloud,
speaking in a second language or using psychomotor skills.

Products
The abllity to create tangible products, such as term papers, science fal

projects, and art sculptures that meet certain standards of quality and
present concrete evidence of academic proficiency.




Examples: Knowledge Targets

G

O O

O O

ldentify characters, settingsind major events

In astory

Define words byategory
Namethe author andillustrator of astory

ldentify parts of an expression using
mathematicalterms

Define a coordinate system
Recognize op

nosite signs of numbers




Examples: Reasoning Targets

¢ Makelogicalinferences

¢ Analyze the structure déxts

¢ Compare and contrast treatments of tlkame
topic

¢ Interpret data ona singlecount or measurement
variable

¢ Relate counting to addition arglibtraction

¢ Explainthe reasoningused

¢ Summarize numerical dasets




Examples: Performance Targets

¢ Retell familiar storiesincluding keyletalls

¢ Respond tayuestions and suggestions from
peers

¢ Describe the connection betwedwo
Individuals

¢ Tell the number of objects
¢ Describe and compare measurable attributes
¢ Decompose a fraction into a sum of fractions




Examples: Product Targets

¢ Construct viable argumenfoducerhyming
words

¢ Write arguments to support claims in an analy
of substantive topics

¢ Model shapes in the world by building shapes
from components

¢ Produce an equivalent sum

¢ Develop a probability distribution for a randon
variable




Examples: Learning Target Categories

Knowledge

Explain

Reasoning

Predict

Performance

Observe

Product

Design

Describe

Infer

Perform

Produce

|dentify

Classify

Compose

Make

Define

Compare

Conduct

Write

Recall

Summarize

Speak

Draw

Recognize

Analyze

Operate

Represent

Select

Evaluate

Investigate

Display

List

Generalize

Collect

Model



Step 4

4. Identify the Securely Held Content

Securely Held Content represents the concepts and
skills that students must mastand hold with

themin order to be fully prepared for the next

grade level.



Language Arts Progression

Grade 2: Determine the meaning of words and phrases
In a textrelevant to agrade 2 topic or subject
area

Grade 3: Determine the meaning of generatademic
anddomainspecific words and phrases in a
text relevantto agrade 3 topic or subject area

Grade 4: Determine the meaning of generatademic
anddomainspecific words or phrases inext
relevantto agrade 4 topic or subject area




Mathematical Progression

Kindergarten:
Grade 1:

Grade 2:

Grade 3:

Fluentlyadd and subtract within 5.

Demonstrate fluency for addition and
subtraction withinl0.

Fluently add and subtract within 20 using
mental strategies. By end of Grade 2, know
from memory all sums of two onreigit
numbers

Fluentlyadd and subtract within 1000 using
strategies andilgorithms basean place value,
properties of operations, and/or the
relationship betweeraddition and subtraction




Step 5

5. Clarify any terms that may lead to misinterpretation

Terms, concepts, or vocabulary that might have
multiple uses or interpretations should be
discussed and a common understanding
developed to improve consistency.



Vague/Ambiguous Terms

Understand
Decompose

<Nnow

nterpret

Analyze

Synthesis
Establish &ituation
Recognize
Integrate

O O 0 0 0 0 0 0O O




Standard 8.Rl.4 (Blocking for specificity)

Determine the meaning of words and phrases as they are used
text, including figurative, connotative, and technical meanings;
analyze the impact of specific word choices on meaning and ton
Including analogies or allusions to other texts.

¢ Determine the figurative meaning of words and phrases as they are used
text.

¢ Determine the connotative meaning of words and phrases as they are use
a text.

¢ Determine the technical meaning of words and phrases as they are used |
text.

¢ Analyze the impact of analogies on meaning and tone to other texts.
¢ Analyze the impact allusions on meaning and tone to other texts.




Step 6

6. Construct a list of skills that are essential to become proficient in

the identified standard

Skills should:

A Directly relate and support student learning toward the
expectations of the standard

A Breaks the standard down into its component parts in order
to identify strengthens and weakness

A Be specific and measureable

A Does not repeat the wording of the standard



Moving from Targets to Skills

Skills Criteria Considerations

A Expressed as seeable and measurable verbs

A Are precise and exhibit active demonstrations of learning

A Focused on the skills students learn rather than activities

A Establishes what students needed to know and be able to do

A Not a list of standards, but rather the skills students acquire as
they work toward mastery of the standards

S




Step 7

7. Determine that skills:
1. Are aligned to the Learning Target categories
2. Have the level of rigor necessary to meet the expectations of the standard



Surveys of Enacted Curriculum

Concept L1 | L2 | L3 | L4 | L5
Word meaning from context

Level Il Level Il Level IV

Perform Procedures, |
Explain Generate, Create. Demonstrate Analyze, Investigate

Follow instructions Create / develop Categorize / schematize
connections among text, information

self, world
Recognize relationships Distinguish fact and opinion
Check consistency Dramatize Compare and contrast

Summarize Order, group, outline, |dentify with another's point of
organize ideas view

| Identify purpose, main Express new ideas (or Make inferences, draw
ideas, organizational express ideas newly ) conclusions
patterns

Gather information Develop reasonable Predict probable



Step 8

Determine the meaning of words and phrases as they are used i
text, including figurative, connotative, and technical
meanings; analyze the impact of specific ward

choices on meaning and tone, - Develop a
. . . ompare wo piece of
iIncluding analogies or pieces of | iving that
) _ writing that utilizes
allusions to Define use figurative

figurative
meaning and
contrast that
to another
piece of
writing either
published or
peer written

alb yl f 23 meaning and
describe how Create an

figurative argument why
meanings one uses
support the figurative

tone or meaning to

meaning of the enhance

meaning over
the other

other texts. Provide an

example of || Describe ho
Identify figurative figuraf[ive
where meaning anad meanings
figurative write a impact a

Define meaning is piece piece of

figurative used ina | exemplifying writing text

meaning piece of figurative
writing meaning



The Deconstruction Process

ldentify nouns and noun phrases to identify key concepts
Locate verbs to identify key target(s)

Place the targets into one or more Learning Target categories
Identify the Securely Held Content

Clarify terms that may lead to multiple interpretations

L i A

Construct a list of skills that are essential to become proficient in
the identified standard

7. Determine that skills:
1. Are aligned to the Learning Target categories

2. Have the level of rigor necessary to meet the expectations of the
standard

8. Write a learning progression that reflects the sequential steps for
Introducing, developing, and reinforcing concepts and skills
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Title: Geometry of Angles

Content Skills

A. Angles - Definition and Basic Understanding A. Angles - Definition and Basic Understandin
1. Define the word "angle”
2. Describe the how an angle is formed

B. Circles and Angle Measurement 3. Use a compass to explain angles and th

relationship to a circle

B. Circles and Angle Measurement
C. Angle Measurement and Construction 1. Describe angles as fractional parts of a ¢
2. Explain that a complete circle measures
3. Recognize benchmark angles (90, 180, :
4. Relate benchmark angles to fractions of
C. Angle Measurement and Construction
1. Measure angles using a protractor [C] [



Standards
Broad statement defining

expectations

Learning Targets

End of term/course statements
of what students know and be
able to do




Where are we going?

Standard: Identify the relative position of simple positive
fractions, positive mixed numbers, and positive
decimals and be able to evaluate the
values based on their position

Compare

on a number line. fractions.
Identify and | decimals and
locate the mixed
approximate numbers by
location of identifying
decimals in || their relative
hundredths on| position on a
a number line || number line

Indicate the
approximate
Locate tenths| |ocation of
chate Place halved| indecimal | thirds, fourths,
simple in fraction formona | and fifths on a

whole formona | numberline || number line
numbers on| nymber line

a number
line

Draw a basid
number line
from O to 10



Standard 8.Rl.4

1

Reading Standards for Informational Tgxt 6-12
Grade 6 students:

Grade 7 students:

Grade 8 students:

Key Ideas and Details

L Cike textual svidence to support analysls of
wihat the text says explicitly as well as Inferences
drawn from the text,

2. Detemmine a central Idea of & text and how it
Is conveyed through particular detalls; provide
a summary of the text distinct from personal
cpinlars oF judgrneants,

3. Analyze in detall how a key Individual, event, or
Idea Is Intreduced, lustrated, and elaborated Ina
texct {e.g., through examples or anecdotes),

Craft and Structure

4, Detzrmmins the meaning of words and phrasss
as they are used In a text, Including figurative,
connatative, and technical meanings.

Clte sevelal pleces of textual evidencs to support

analysis oF what the text says explicitly as well as
Inferences drawn frem the tet

Dietermings two or mars central ldeas ina text
and anal their development aver the course
of the ) provide an objective summary of the
(=

Analyze the Interactions betwesn Individuals,

events, aljd Ideas |n & text (e, how ldeas
Influsncelindividuals or events, or how Individuals
Influsncelideas or events),

Dietermnings the meaning of words and phrasss 4,
as they aE usad In & text, Including figurative,
connata tive,

Impact of a specific word cholos on |:neanlng amd
tons,
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Clte the textual evdence that most strongly supports
an analysis of what the t=xt says explicitly as well as
Inferences drawn from the tesxt.

Dietermine a central ldea of a text and analyzes 1ts
developrnent over the course of the text, Including Its
relatlonship to supporting ldeas; provide an cbjsctive
sumrmiary of the text,

Aralyze how a text makes conrections amoeng and
distinctions Between Individuals, ldeas, or events
(e, through comparsens, analogles, or categorss),

Dieterming the meaning of woerds and phrases as they
are usad In a text, Including figurative, connotathve,
and tzchnlcal meanings; analyze the Impact of
sp=cific word cholces on meaning ard tons,
Including analogles or alluslens to other texts,




Fewer Standards

3.0A.8 Solve two - step word
problems using the four
operations. Represent these
problems using equations
with a letter standing for

the unknown quantity.
Assess the reasonableness
of answers using mental
computation and estimation
strategies including
rounding.

3.2.7 Use estimation to
decide whether answers are
reasonable in addition and
subtraction problems.

3.3.1 Represent relationships
of quantities in the form of a
numeric expression or
equation.

3.3.2 Solve problems
Involving numeric equations.

3.3.3 Choose appropriate
symbols for operations and
relations to make a number
sentence true.



Clearer

¢ Demonstrateunderstanding omultiple
perspectives

¢ Knowrelative sizes of measurement units
within one system ofinits

¢ Create engaging audrecordings
¢ Comprehend literature




Higher Rigor

¢ Standards identify expectations, not rigor

¢ High expectations does not equate to high
rigor

¢ Therigoris not in the standards it is Iin the
skills student acquire In their classrooms




